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1. Background of the Study

In 2018, the Ministry of Education, Culture, Sports, Science and Technology (MEXT)
published details for the new Course of Study for high school English. In it, MEXT describes a
new English class that will replace the current mandatory “English Expression” (B3R IR)
course from 2022. This new subject will be called “English Logic and Expression” (Fi#H ).

The course will focus on developing students’ English production skills in spoken interaction,
spoken production and writing. For spoken interaction, the new course of study encourages
instruction that will “enable students to communicate and develop their ideas in a structured and
logical manner through discussion and debate.” The document also explains the benefits of using
discussion and debate to get students to use the words and expressions they have learned and also
get used to considering different points of view.

According to Benesse’s 2015 Survey on English Instruction in Japanese Lower and Upper

Secondary School, English discussion and debate is done or sometimes done in 9.1% and 5.3%
of English classes in Japan, respectively (Benesse, 2016). The majority of English instruction in
these classes focuses on controlled output such as reading aloud, pronunciation practice, Q&A
with regards to the textbook content, and grammar translation practice. This indicates that
Japanese English teachers still do not have much experience doing debate tasks in their
classrooms.

In my own experience with teaching and judging competitive high school debate, I have found
debate to be a very effective tool, not only in getting students to speak English, but to develop
their confidence, public speaking, and critical thinking skills as well. Thus, I thought developing
a debate curriculum for English classes would greatly benefit Japanese English teachers who will

have to teach “English Logic and Expression” in the near future, but do not know how to start.

-73_



Introducing Debate into the English Classroom

Around the same time, I met a veteran English teacher who had been teaching English
communicatively since the start of his career and actively uses discussion in his English classes.
He was very interested in incorporating debate into his lessons to develop his students’ critical

thinking skills. And that was how this research project was born.

2. Research Questions

The main goal of this research was to design a debate curriculum and materials to teach high
school students the basics of debate. My hope was that this research could provide an easy-to-
follow guide for high school teachers who will have to teach “English Logic and Expression” and
are interested in how to incorporate debate tasks into their English classes.

I, along with the main instructor, also had several goals for students. Firstly, through doing
debate, we wanted to help students gradually cultivate their public speaking skills in both verbal
and nonverbal communication. Secondly, by providing students with frequent debating
opportunities, we hoped they would get used to speaking in English in front of a big group, thereby
decreasing their anxiety when speaking in English. Lastly, using the argument format of debate,
we hoped this activity would encourage students to think critically and consider both sides of any
topic they are given, as well as try to find the reasons and examples to support both arguments.

Our research questions were:

1) How will students’ beliefs about English and their abilities change through doing debate
tasks?
2) How will students’ debate performance change through doing debate tasks?

3) What do students think of doing debate activities in the classroom?

3. Method
Participants

For this research project, I worked with a veteran teacher at a high school in Kanagawa
Prefecture. This school has a hensachi, or deviation score, of 66 and is known for its emphasis on
global education. Students at this school are given a great amount of freedom. Many of the rules
about uniforms, hair color, smartphones, etc. which apply to regular Japanese public high school
students do not apply here. Students also get to decide their own class schedules. Thus, there is a
high degree of independence and self-reliance among students at this school.

The teacher who worked with me on this project has been teaching at this school for ten years.
He has good rapport with the students and is known by all students as a teacher who teaches
English communicatively. For this research project, the teacher asked the debate research be
conducted in the following classes:

1) English Expression, first-year, 16 students (Tuesdays, once a week, 90 minutes)
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2) English Expression, first-year, 32 students (Thursdays, once a week, 90 minutes)

3) English Communication, second-year, 25 students (Tuesdays and Thursdays, twice a
week, 90 minutes)

At the beginning of the year, the teacher and I told students about this year-long research

project and received full consent from all students’ parents to conduct this research.

Questionnaire

I gave out a multiple-choice questionnaire to students twice, once in June, and the second time
in November (See Appendix A). There was a total of 20 questions. Questionnaire items focused
on asking four types of questions: 1) students’ English background and feelings towards English,
2) students’ views on their own public speaking abilities, 3) students’ language anxiety with
English, and 4) students’ views on their own debating skills. Most of the questions asked students’
feelings or attitudes based on a 4-point scale.

The first questionnaire was paper-based but the second questionnaire was done online using
Google Forms. In the second questionnaire, we also got students to comment on their thoughts
on the debate lessons thus far. Here, I should note that the physical questionnaires for the Tuesday
English Expression class could not be located, thus making their data for the second questionnaire
unusable for statistical comparison purposes. Furthermore, five students from the two other
classes did not take the first and/or final questionnaire and so their data was also discarded. Thus,

the total number of participants for both questionnaires was 52 students.

Debate Performance Assessment

In order to see if students’ debate performance has improved or not, I did a debate pre- and
post-test, once in June of 2018, and a second time at the beginning of 2019. With over 70 students,
it was impossible to directly assess every student’s debate performance. Thus, I decided to do a
self and peer-assessment. Initially, I thought of doing only a self-assessment but from experience,
I knew that Japanese students tend to be fairly critical of themselves, so I thought it would be
better to triangulate the data with their classmates’ assessment as well.

The debate assessment went as follows. Students got into pairs and were given slips to assess
themselves and their partner (Appendix B), and a debate performance rubric (Appendix C).
Instead of students debating each other, they were made to debate me. I was on the affirmative
side and all students were on the negative side. First, I gave the constructive argument for the
affirmative side for one minute. Students had to listen and take notes. Then, they were given three
minutes to prepare a rebuttal to my argument, and also the constructive argument for the negative
side. After preparation time, they presented their rebuttal and constructive speeches to their

partner for two to three minutes. Their partners listened and rated them on a scale of 1 to 4,
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following the debate performance rubric. Afterwards, they would switch roles.

For the pre-test in June, the motion was, “High school students should have a curfew.” For

the post-test in February, the motion was, “Schools should ban smartphones.” A copy of the

constructive speeches for each motion can be found in Appendix D.

Here, I should note that out of a total of 73 students who participated in the study, three were

absent on the day of the post-test. Thus, the total number of participants for the debate assessment

pre- and post-tests is 70.

Schedule

Table 1 shows a summary of what was done for each month from May 2018 to February 2019.

Table 1 Summary of Debate Syllabus & Research Schedule from May 2018 to February 2019

Month Content
May ¢ Explanation of research to students, collect consent forms
¢ Introduction to the basics of debate & debating in Japanese
¢ Introduction to debating in English & constructive speech frame
June ¢ Introduction to rebuttal & rebuttal speech frame
+ Effective ways to make a rebuttal
¢ First questionnaire
¢ Debate pre-test
July ¢ Distinguishing between good and bad reasons
¢ Debate practice
August
Summer break
— September
October ¢ Review of debate
How to summarize an argument
Debate practice after class discussions on the same topic
November Debate practice after class discussions on the same topic
Midterm questionnaire
December + Identifying the warrant for an effective rebuttal
January ¢ Rebuttal practice
¢ Debate post-test
February ¢ Debate post-test

Although the schedule of the class changes from week to week, here is the most common
format for how the debate activity was carried out. First, the main teacher gives his regular English
lesson for 65 to 70 minutes. This includes a range of activities such as textbook reading, extra

outside readings, grammar explanations, conversational activities, and discussion on topics
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related to either textbook or outside reading. Then, I would use the last 20 to 25 minutes to do
lectures and activities related to debate.

In debates, students debated in groups of three, with two debaters and one judge who decides
the winner of the debate. Classroom observation data as well as student reflections demonstrated
that students were motivated to speak when there was a judge, as this provides them an incentive
to make their argument effectively in order to win the debate.

In the first semester, I gave lectures to introduce students to the basics of debate and arguments
as well as frames they can use to create constructive and rebuttal speeches. As for the debate, the
topics changed each time and are usually related to what students have read and discussed with
the teacher in the class before.

The second semester (after summer break) focused mainly on giving students as much
practice as possible with debating. In the first semester, we found that students were able to debate
more easily if they had a discussion beforehand on the same topic. Thus, before debating, we
always do a teacher-led pair and class discussion to get students thinking about the topic to be
debated from various angles. These topics are usually based on the textbook reading, or a reading
from an outside source that the teacher would like to cover, or an English essay that the teacher
wrote up himself.

For example, after students read and did some language exercises from a news article titled,
“Baghdad University gets into world rankings,” the main instructor would ask them to discuss the
article as well as studying in a different country. He usually used “Think, Pair, Share” in which
he would ask some questions, give students some time to think, then discuss in pairs, and then
call on individual students to share with the whole class. After this, I would give them the debate
topic, “Students at this school should study abroad.” In this way, students have had several
chances to read, think, and talk about the debate topic beforehand. In addition, by doing a class

discussion, students also had a chance to listen to other students’ viewpoints as well.

4. Results & Discussion

RQ 1: How will students’ beliefs about English and their abilities change through doing debate
tasks?

I used a questionnaire to measure students’ change in their beliefs regarding four main
categories: 1) English background and feelings towards English, 2) views on their own public
speaking abilities, 3) language anxiety with English, and 4) views on their own debating skills.

Students answered the questionnaire once in June and a second time in November. I wanted
to do the questionnaire once again in February but there was not enough time in the main

instructor’s class schedule.
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I used a Wilcoxon signed-rank test to analyze the difference between questionnaire items in

June and November. The results are summarized below in Table 2.

Table 2 Results of statistical analysis (Wilcoxon signed rank test) of questionnaire results in June
and November (N = 52)

June November Z p
Q1 2.31 2.40 -1.049 0.29
Q2 3.11 3.04 -0.894 0.37
Q3 2.17 2.17 0.000 1.00
Q4 2.21 2.23 -0.056 0.96
Q5 2.02 1.90 -0.871 0.38
Q6 1.87 1.88 -0.200 0.84
Q7 2.40 2.17 -1.976 0.05*
Q8 2.04 2.15 -1.037 0.30
Q9 1.98 1.94 -0.447 0.66
Q10 2.15 2.17 -0.209 0.84
Q11 2.21 2.289 -0.816 0.41
Q12-1 2.12 2.08 -0.408 0.68
Q12-2 2.88 2.94 -0.655 0.51
Q13 2.54 2.50 -0.274 0.78
Q14 2.38 2.25 -1.292 0.20
Q15 2.37 2.17 -1.615 0.11
Q16 2.12 2.12 -0.017 0.99
Q17 2.60 2.60 0.000 1.00
Q18 2.56 2.56 -0.048 0.96
Q19 2.23 2.19 -0.316 0.75
Q20 3.00 3.04 -0.330 0.74

In summary, for all four categories, there were no significant changes in students’ answers
before and after. The only question that showed a statistically significant difference was Question
7 which asked students “Do you think you are good at reading?”” The Wilcoxon signed-rank test
showed that students’ attitudes towards this question was statistically significant lower in
November than in June (Z = -1.976, p = .048). The median was 2.4038 in June and 2.1731 in
November (a higher number indicating a more positive attitude towards one’s reading ability).
This may be due to the fact that the reading content introduced by the main teacher gradually

became much harder as the school year progressed (using authentic texts from The Economist and
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The New York Times, for example).

RQ 2: How will students’ debate performance change through doing debate tasks?

The debate performances were conducted first in June (pre-test) and once again in February
(post-test). Here, I also used a Wilcoxon signed-rank test to analyze students’ debate performances
before and after. | compared students’ self-ratings and their peers’ ratings in three areas: delivery,

structure and content. The results are summarized below in Table 3.

Table 3 Results of statistical analysis (Wilcoxon signed rank test) of debate performance assessed
by self and peer in June 2018 and February 2019 (N=70)

Pre-test Mean  Post-test Mean Z p
Delivery Self 2.23 241 -1.893 0.06
Peer 3.09 3.19 -1.087 0.28
Structure Self 2.31 2.44 -1.177 0.24
Peer 3.19 3.31 -1.311 0.20
Content Self 2.37 2.46 -0.861 0.39
Peer 3.26 3.43 -1.707 0.09

In summary, both self and peer evaluations of students’ debate performance show no
statistically significant changes in delivery, structure, or content.

Although these numbers would seem to indicate no significant change in students’ debating
abilities, my own observations, as well as students’ own reflection comments on the course, show
that they have improved from June to November. I believe there are several reasons that can
explain why the data showed no significant changes in students’ performance.

Firstly, there was a huge difference in the environment of the pre- and post-tests. For the pre-
test, I had 25 to 30 minutes to administer the test. This included time to explain to students how
to do the debate assessment as well as giving them time to prepare their rebuttal and constructive
speeches. However, for the post-test, this time was reduced to 20 minutes for all classes because
of lesson time constraints and consideration for the main instructor. This was near the end of the
semester so the main instructor wanted to make sure he properly covered all the material that will
be on the students’ final exam of the year. This limitation is an unfortunate but frequently-
occurring circumstance when researchers use another teacher’s class to conduct research.

Another limitation had to do with the timing of the pre- and post-tests. The pre-test was done
right after a month of successive lessons on how to do debate. Thus, although students were still
getting used to debate, they had practiced debating in almost every class leading up to the debate

pre-test. In contrast, the post-test was done in late January to early February and due to the main
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instructor’s lesson schedule, students were only able to do debate once, and that was three weeks
before the post-test. In other words, students had more opportunities to practice debate right
before the pre-test than the post-test. One student even commented on this fact in the final student
reflection on the debate research project. The student wrote:

“I remembered how to do debate but it s been a long time since we 've done it so I didn t know
how to put the sentences together. I think it would have been better if we had time to review
before debating.”

The third limitation related to the pre- and post-tests was the rubric explanation. Students had
to rate themselves and their classmates on a scale of one to four for three categories: delivery,
structure, and content. However, I did not show clear examples of what each level would look
like so in the end, students ratings were quite subjective with most self-ratings being much harsher
than their peers’ ratings. Furthermore, the rubric was based off a rubric for debate judges, not
regular students. Therefore, some of the words and explanations may have been difficult for

students to understand.

RQ 3: What do students think of doing debate activities in the classroom?

The free-response section of the questionnaire gave some quality insights into how students
felt about debate. I went through all students’ comments and coded them into negative, positive,
or both negative and positive.

Out of 74 free responses, there were 17 negative comments, 32 positive comments, and 25
comments that were both positive and negative. For these 25 comments that were both positive
and negative, I separated the negative and positive points, and added these to either the list of
negative or positive comments. Thus, there was a total of 42 negative comments and 56 positive
comments. From these lists, | went through and coded each comment in order to find common
themes among students’ responses. For the positive comments, one comment may be coded for

multiple themes. The results are summarized in Table 4.

Table 4 Summary of Students’ Free-Response Comments on Debate (number of comments)

Negative comments | 1) Difficulty with regards to English skills (22)
2) Difficulty with regards to debate content (21)

Positive comments 1) The joy in communicating ones’ ideas through debate (42)
2) Debate as a useful and practical experience (14)

3) Learning to think from different viewpoints (11)

4) Getting used to debate (6)

With regards to negative comments, they were divided into mainly two categories: 1)

difficulty with regards to English skills and 2) difficulty with regards to debate content.
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Here were some examples of students’ comments related to struggling with debating in
English:
“It’s hard to speak in English about topics that are hard to discuss even in Japanese.” T H K
A CRE Y OLEEL W R Z SeE CRE T DO IT L o7

“I’'m not good at speaking but it interesting to hear others’ opinions. The topics are usually
topics related to our lives so it s easy to come up with opinions.” 53 OILEFIZTFEMD
ANDBRZHILONRBELAN, T =< bR BICHITRIEN L VO TEREZHLS
EAAN

“First of all, I'm not good at speaking in English, so I can't quickly put it into English even
though I can come up with many examples in Japanese. But I kind of feel you’ll just get used
to doing it after a while.” TE T HGETHET ZENE FRO T A ARFE T EABIEI A
THENZIFEGHICL TR T LV ZERHERIHRRN T, THHE T TIT<OBITIE
Wi 2 o TS D 2 LTET, |

From the students’ comments, the choice of topics greatly affects their speaking difficulty.
Choosing topics that are related to the students’ daily lives, or topics that are easy and interesting
to talk about, helped ease the language difficulty, while topics about social issues remained a
challenge for most.

For those who commented on the difficulty of debate, seven students mentioned difficulty
with coming up with a fully formed argument and accompanying examples, while eight students
lamented their difficulty in coming up with a good rebuttal.

Below are some examples of students’ comments related to forming an argument:

“It s difficult to talk in English but the most difficult thing is to come up with the basis _for your
assertion. "I JEFETEET OOLHEELWTE | £HLH EROBIZ DR HFT O —FHL

“Often, I can only come up with one reason for each side, or I can't come up with any examples.”
[EHHDOERBEWVOIDE RN 1 D770 FIZ BB TETWRNSTED DL Do
7 |

We tried addressing this struggle of coming up with ideas or examples by giving students
ample time to discuss their ideas on the topic with their classmates, writing the reasons and
examples on the board, and then getting students to debate. Students in English class are not like
professional competitive debaters who have a wealth of knowledge stored in their heads about

every debate topic. This is why they need lots of time in class to learn the proper context behind
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a social issue or brainstorm different ideas before debating.
The most difficult aspect of debating is usually the rebuttal. Below are some examples of

students’ comments related to struggling with the rebuttal:

“The rebuttal is hard because it requires many skills... you have to listen, think, make sentences,

and then talk.”TBEINT, B2 T, XEEST, LT ERARIENRD LD B DN HEL
WZE

“I thought (debate) was difficult at first but after I started doing it, it was pretty fun. Still, when
we have to think of and give a rebuttal on the spot, this requires super quick thinking skills so
1 still feel it’s difficult for me.” T AINTEEL W ESTNITE | Koo THTZBR L7272
2. ZDOHTRGmAZ A TENE S I8 E DEFHEICESH RO BN DITEZH LN LK
L2, |

The rebuttal requires high-level logical reasoning and deduction skills, in addition to the
language. Students have to think of both the reasoning and language at the same time. Naturally,
this influences their ability to make a good rebuttal since they are under immense cognitive load.

As for positive comments, students’ comments fell into four main categories: 1) the joy in
being able to communicate ones’ ideas through debate, 2) debate as useful and practical, 3)
learning to think from different viewpoints, 4) getting used to debate and recognizing their own
personal development. The most common comment was about enjoying the fact that they could

communicate their ideas and opinions. Here are some examples:

“Since we started doing debate in class, I feel like I've been able to see things from many
different angles. In addition, I was able to listen to others’ opinions, to make accurate counter-
arguments, and to learn how to express a logical opinion! Debate is fun.” 7 1~ — 4% ¥
THEOAINTNS, WFEELFEPORDLIRFIZOWEEBWET, £ HFOERE
X ZIUT O W THIREZRBGR R, B BERYZRE RO AN G 22~ ELIZ | T4 —hEEL N
T, |

’

“It was a lot of fun! I feel like I've grown a lot through doing a lot of discussion and debate.’
(Do HRFELNSTZTT | IeKSADTELET A ATy a LT, T4 N—hL T, iR T 5
ZENHIRIERNALET, |

“I realized that as I debate more and more, gradually I feel more relaxed and able to express
my opinions better than before. It's a lot of fun to be judged too.” [ 7 4 ~~—F e L T\HE, 72
AT LRI EO S IREICY o 7 AL TR OB REE 250> TNDDEEKTET
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ETHELWVWTT, Uy a2 L THLR 0B ETHELWTT, |

“[Debate] is difficult, and I often can't think of things to say during the rebuttal, but I'm happy
when I'm able to say my opinions well. "I #EL< | FRZGRD EZATEENEN-D0720 T
EMZVD, EFKBERDOEREZSADEHLL, |

Doing debate in class gave these students opportunities to use English, which they otherwise
would not have. Since debate time required all students to speak at least once, they are forced, in
a good way, to express their thoughts and ideas. This is opposed to regular English lessons in
which the teacher would usually ask questions and choose certain students to answer. Naturally,
many students struggled with this at first but after several lessons, they gradually got used to being
expected to say their opinions.

Many students also viewed debate as useful and practical as well. Here are some examples:

"There are many practical things that are different from Communication English, especially
during preparation time for debate, I'm able to think of examples and summaries. I think I can
use these skills for writing as well. " AX 2 Je L[ X1E ST E I 72H DN S FFICT 4 —
T CHIREEDEBZ DN TETTIAT AL TITHIENEDHEED,

"I have never been taught debate, so it is very meaningful to learn the flow of debate and useful
expressions."| 5 E£TT A X— R NeBODH LD T2 Tom b WEAVCER| 72 R B/ 8 a5
TETHAERTT,

“I think it s great that we 're be able to acquire thinking ability and English speaking skills from
various scientific, social and international perspectives.” | B} F) « $L23 1 « [EBRAY 22 Ehk
RBLRCORE S EJFE TR TR DT DILN TELDNRLETH R, |

Because debate requires a full set of language and thinking skills, there will be something
useful for every student. Those who want to focus on writing can learn from the structure of
debate. Those who want to do speaking can focus on memorizing certain phrases and expressions
for talking about their ideas or engaging with others’ ideas. Those who like thinking about societal
issues can enjoy talking about their opinions and listening to others’ opinions.

The third most common comment was about learning to think from different viewpoints. Here

are some examples:

“(In debate) I often have to think of perspectives that are opposite to my own. I think that helps
to broaden my point of view.”! H 73 LXKt D ENEEZHZELILKHY, ZNITH I DE
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BB DI HLE STz, |

"At first, I was confused and I couldn't do it well, but through being taught how to speak
effectively, I was able to improve my debating skills and I also became interested in social
problems. Depending on the topic, I sometimes have trouble coming up with good ideas. I want
to continue debating!"T AL BEASTZ L) ETERDSTUT ERNRIRFEL e L 2 HZ
THHoTREN D Lo LR ORBEICS BUIR A RS L5125 72, FE Y ZICEoTHER
DD ICOFL BB E AR Y 7 THOWE AR 720, Zhnbb 7 X —hL
72N TE !

“I think I've become able to see things in a multi-faceted way. Even when I’'m personally for a
certain topic, in debate I’'m often made to be on the opposite side, so I have to think force myself
to really think. I feel this has also increased my knowledge.” W) F% 2 AN RHTEMNTX
BN T EBVET, B AN TIEEEOE R Th, 74X = TIEC OS5 1278
STERINTHIENIL D7D T, WKL THE 22N EWNT RO DB HE G HE 2 72
ERWET, |

In the debate tasks, we did not ask students to debate what they agreed with but rather we
would randomly assign them a position, or sometimes, have them debate both affirmative and
negative positions. Moreover, before debating, we would get students to think of reasons for both
sides. By doing this, students were able to widen their perspectives about different issues.

Finally, many students also commented on seeing their own progress after doing debate over

and over. Here are some examples:

"I was a little nervous at first, but after I got used to it, I enjoyed it and was able to debate.”
TRANFEIRLICOL TO LT 8N TORTDIFE THRLATT 4 R—hR3 T
EHIDNTIVEL, |

“It's fun to see that I can talk more and more as I do more debating.”! 7 4~~— DA ¥ % H
NTNOBIZEALEAMENDIDIZ 72> TNDD D373 THLWT T, |

"I think I have become able to speak more logically compared to when I first entered this school.”

TAZEL LT, RRBEICREE DI oo L nET,

Many English teachers try doing debate in class but only give students one chance to get it
right. As with any cognitive and physical skill, debating skills need time to develop, like a muscle.
That’s why it’s important not to just do it once, but give students many opportunities to practice,

little by little, to develop familiarity with debate and automatize certain processes like the debate
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flow, structure, and expressions.
Despite the unfortunate results from both the questionnaires and debate assessments, students’
personal response comments above clearly shows that they generally had a positive view of debate,

including their own debating ability.

5. Suggestions for Future Research

Although this study could not produce the objective data to show significant changes to
students’ beliefs or debate performance, there are many takeaways that can benefit teachers and
researchers interested in conducting a similar study.

Firstly, if possible, I recommend doing all questionnaires on Google Forms and avoid letting
students use nicknames, as they will forget which nickname they chose in the beginning and it
may be difficult to match the pre- and post-results. Fortunately, I was able to match the
questionnaire in the beginning with the ones at the end using other identifying information such
as student and class numbers. However, if keeping students’ personal names is not an issue, I
recommend just asking students to use their real names.

Secondly, also if possible, I recommend having students record their debate speeches both in
the pre- and post-test. For the post-test, I had students record their speeches on their smartphones
(iPhones) and send them to me through AirDrop. However, since I did not do this for the pre-test,
there is no way to do a proper comparison of students’ before-and-after performances.

The third recommendation is a summary of what I have mentioned in the debate performance
test. The researcher should make sure to have ample time to conduct both pre- and post-tests.
Students should have at least three to four chances to practice debating before doing both pre and
post-tests. And finally, the researcher should make sure to provide students with an objective and
easy-to-understand rubric. If possible, the researcher can even show examples of debate
performances and tell students how that performance would be rated, so students all have a similar
standard guideline to work from instead of their own subjective measures when they are asked to

rate their own debating performance.

6. Conclusion

The main goal of this debate research was to design a debate curriculum and materials that
Japanese English teachers can use in their future “English Logic and Expression” class. Along the
way, the main instructor and [ were also able to help students cultivate their English speaking and
critical thinking skills. Unfortunately, these results were not reflected in the final questionnaire
and post-test data, which both showed no significant changes in students’ beliefs towards English,
their English ability, nor performance in debate. However, in my own observations of the students

from May 2018 to February 2019, and from their own reflections, doing English debate in class
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has helped them get used to speaking in English, and more importantly, be able to think about
issues more critically, from different points of view.

After reading this research, we hope high school English teachers and university professors
will be a little more convinced of the positive language and learning benefits for their students
when they are taught to do debate consistently in class. Students will struggle at first and they
will continue to struggle even after, but through doing debate, they will also be motivated by the
satisfaction of being able to communicate their ideas, listening to others’ ideas, and expanding

their own world view.

-86_



Introducing Debate into the English Classroom

References

Benesse M & D HFEEEICE T 2 EREMAE 2015 XXy EHBFREGUZE
(https://berd.benesse.jp/global/research/detail1.php?id=4776] . 2016.

MEXT [&EFKRFEBEEBECER 30 FER)MBEH SEGE K5
(https://www.mext.go.jp/content/1407073_09_1 2.pdf] . 2018.

e JE 7 0 _X— MAM—BFa] mEMICERGEZEET IO 7 (RETTES
#E%) ) TTOEFL Web Magazine] 5 11 [A]
(https://www.cieej.or.jp/toefl/webmagazine/educators-class/1712/] . 2017.

FH ATE, RKI§ B 15T 4 N— 2@ L7 T - BiRICEIT 5555558 W
KEFHBEFMBHEEERA ¥ — %] 25 %, p. 1-7, 2017

w1l S TREECTTE AT ¢ X— R O#EJr) [CHART NETWORK] 79 %5, 20-
23,2016 45 H.

el 7ot 110 FLL BRI B EGEORIETT 4 N— M EhuBERE 2 A<, 80
L EREF R [Guideline] 43-45,2016 44 +5 A.

KHE B TERICBIT LT 4= MREDT T /NAFHA ] [STEP Bulletin] 5 16 [A],
p. 131-145, 2004.

-87_



Introducing Debate into the English Classroom

Appendix A: English Beliefs Questionnaire

JTR: BH: BT

1)  BHRIZIIBBIEED ELH S OMEREEDINZENETH?

4: 3: 2: 1:
ETHIEIRY EHoMENZIT oYY/ ARV d = ETHIHmY
FE A THABRAY
2) HRIIIEFERHFE T BN TTD?
4: 3: 2: 1:
I EHomENn IR EHELhEN T 2 I
b= B
& /BN o TeZ ST RCBEL I T 2 (BAREID)
3) HRIIEELBETIN, EFRTIN?
: 3: 2: 1:
BE EhLmENZ IR LTSy NV d = T
BE BN
ZOINTESE I T H 2 (H{RrID)
4) BHRIITEBOVA=V T PEEFLRNET)?
4: 3: 2: 1
FEFITEIES )% HEVED b7 EN e}y svAN A
5) SRIIIEFEBOTATAV I PEEELERNETN?
4: 3: 2: 1
FEFEITEIES IS HEVED b7 EN e}y oY
6) HRIITEFEBDOAL—FL I PEBIZLEVET)?
4: 3: 2: 1
FERICFHIES EHHEH HEVFES b EN e}y oY
7)) BRIXEEOV—T A T REREIELRNETH?
4: 3: 2: 1
FERICFHIES EHHEH HEVFEH b EN G a)esy svANA
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8) HRIB—FHIILINEROIEFEOHRBIIENTTH ? (127217 'R)
O Mz @ #Tze @ ezl @ EZE

Z O TIH 2 (BARRID)

9) FEETEBREZIDIDIIEERLELEVETN?

3: 2: 1:
HE EbhhmEnzIiE EHeminzIE P
HE P

10) HRINIIVTAA—IEBDRITH S DB X ZREFE TR TIENTEHLEENETH?
4: 3: 2: 1:
HFEIZFHIES EHHEH HEVEI D7 2B EDN

11) HRTEIXEEFBER LS IRV ON RV, MORBUICBE S A ENTEXBERVET
yiENd

4: 3: 2:

FEFINZEIED )% HEVED b7 é<% f7p

—

12) BRI NBT CHEHIR<GETIENTEXHERNETH ?
12-1) FEEOBRE:

4: 3: 2: 1:
FEFIZEIES )] HEVFS b El G as) iy ey
12-2) HARFEORE

4: 3: 2: 1:
FEFITEIES O HEVEI b7 EXC )iV oY

13) HRRTZIIRTRIN—F T, KRB CTHEIREETIENTEHERNETH?
4: 3: 2: 1:
FEFIZEIES )% HEVED b7 EN e}y oY

14) HRTIIREVWERN TEELEASAGETIENTEDRLERNETN?
4. 3: 2: 1:
FEFIZFHIES EHHEH HFEVES B e G as) sy ey

15) 73 ERICHE LB BACEAFIZIRZ CEETIENTEXBERNETHN?
4. 3: 2:
FEFIZFHIES S @9):5) HENFS B o7 EX G as) 5y ey

CH
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16) HRIIIFEEEHNTIIT, TONB LI AL CEMmE TN TERLBNVETD 2
4: 3: 2: 1:
FEEIZFIES EHHEH HEVEH b7 EN G a)as v oY
17) SR B D DLELERFOTNWBE X ERRBNGEND, BREZBXDILENTEBEENWE
TN
4: 3: 2: 1:
FEFICEIED )% HEVEI DI 2B EDN

18) HRIIIHFLE OB AL LB LARBOHERE THILNTEHERNWETH?

4: 3: 2: 1:

FEFINZEIED M HEVED b7 EN Gl v oY
19) SR EOR RICHEICRKGR TN TEHERNETI?

4: 3: 2: 1:

FEFNZEIED )% HEVED b7 EN Gl v svA A

20) BRI ONTERDZLNEDREGFETTN?

4: 3: 2: 1:
b= EhLmENZ IR A STSY/ NV d = EFETITRN
hfx FE T
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Appendix B: Self & Peer Debate Assessment Slip

HERER (T 12— FER) Post-test 2R 5 £ :
FA2—FERVEY, TESRTERBCHELTT S, RERTOBLRALTTFSE N, !n """"""""""""""""""""""""""
EBLY AE—FOMR 213 !
B C Rl
ERzL5WER (52— FEB) Post-test 29 R 5 : Ed.H

ELF AE—FOMR nE

ERizxs
B SN
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Appendix C: Debate Assessment Rubric

74 <— b OFH

hi

AEA

B&EA

) F7—DRAE—FEHNTAEERS,

2) K - A BRO®GZ %

3a) S - RAERERERT S,

(3 41) Ja)A EADAE—FEML,

3b) HEHFEET S, (24)

A EADAE—FERIET S, (24)

4a)B EADAE—F XML,

da) B - KABRERRTS, 35%)

4b)B EADAE—FEFHET 5. (247)

4b) B EAHEET B, (25

o FEROAE—FRLLSFEN,
3 o BRTAaLES RBER, Y=AF
Ao TN A RHEE I E XA
2%

o HAUHRAPEHESTNS,
e Arbpl=rF o roZEBREEY TERIZ
LA _2 REHEZTHRNY,

ELE AEC—FOMER AE (ME - 54 - BA - )
BLAERABIRD S BADOEAME S E<TTMRTHS ERLEV SVWBRBHER TS
¢ EHRONEPEEEISUTHEICER|s HArRAPREOEREZDLAILTILT |« SiBHEboROAEEHSh, THA2H
ERETVS, 5. AishTns,
4 ¢ TAALET ROV AFr—RPR |+ BROEEFICEDE, HRVRMOLEINICR |« RXOLFALHINA, Lohh LESITbLE
MlzfE->T o, 2TWd, N LTWEER®, ZhbE BT olz, Bk
o ArbtublzrFarSEHRMIESTND, DFRPHRER L EH R b DO LD D,
BERYPLTVWELETHS MELZMRER R E—FTHS HHBERBHIDHSNERITIRL L 2

o HLIBRERFHEFHRWMAH S, R
RBEHbLENTWD,
¢ BRVHBHLTIRTNS,

HOBEMELTVWRERRA—XTR

12}
2 o (HRLOD) TAaryr2rklnz
Lbboanita iz alin,

BMERFR+2THS
¢ AR THLR REAORADYIFEMLTAE —
FELTWNED,

BALBRRLTWVS

o BEULESRORTWSA, HETHH b &V,

o WicHlbHEhsZ LA DM, BERRL,
EilE L OMEMESITo X ) L,

ZEHEMERYIT W

o FEARLESLHE LI,
1 ¢ HHTRE—FOHANE R,
o BRLEOTAaLFy PMEREIRND,

MERLEL 2N
¢ AE—FOMEIIRL R, AV—FHE,

BERR<ENTWRNWEROZITRSTWD

o fRHEATHRWY, H L0 THN
MR,

o ERbRE L OBEERZ N,
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Appendix D: Constructive Speeches for Pre-Test and Post-Test

Resolution (Pre-Test): High school students should have a curfew. (BRAEIIFIERAHD~

EThHD, )

I believe that high school students should have a curfew. I have one very good reason
and that is students’ school grades will become worse. If students don’t have a curfew, they will
stay out late. For example, they might go out with their friends after school or practice sports until
late at night. Then, when they come home, they will be too tired to study. So, they will study less
and this will make their grades become worse. If their grades are bad, they cannot enter good
universities, and after that, they cannot find good jobs. Basically, their whole future will be

destroyed. For this reason, I believe that high school students should have a curfew.

Resolution (Post-Test): Schools should ban students from bringing smartphones. (Z&iX

A2 HRE > T DEE I T5HE, )

I believe that schools should ban students from bringing smartphones. This is because
students will not focus in class lessons if they have their smartphone. For example, during class,
they can use it to check LINE messages, Instagram, Twitter. When they do this, they are not
listening to the teacher. So, even after when they try to listen to the teacher again, they will not
know what the teacher is talking about because they stopped listening for a few minutes. As a
result, they will not understand the content of the lesson, they cannot do their homework, and
finally, they will do badly on their tests. Basically, nothing good will come from this. That’s why,

in order to help students focus in class, schools should ban smartphones.
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